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Unit I Overview 

Content Area: Social Studies 

Unit Title: Unit 1 - Our Classroom Community 

Target Course/Grade Level: Kindergarten 

Unit Summary: 

A successful classroom community establishes routines and sets expectations early in the year. Students 

will be challenged throughout the year and in order to see them flourish, teachers must create a safe, 

comfortable environment conducive to growth and productivity. In this unit, students will recognize what 

is expected in the classroom. Students will demonstrate an understanding of rules by following most 

classroom routines. 

Interdisciplinary Standards: 

RL.K.10. Actively engage in group reading activities with purpose and understanding. 

RF.K.1. Demonstrate understanding of the organization and basic features of print. 

W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory 

texts in which they name what they are writing about and supply some information about the topic. 

W.K.5. With guidance and support from adults, strengthen writing through response and 

self-reflection using questions and suggestions from peers (e.g., adding details). 

SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics 

and texts with peers and adults in small and larger groups. 

SL.K.2. Confirm understanding of a text read aloud or information presented orally or through 

other media by asking and answering questions about key details and requesting clarification if 

something is not understood. 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that 

is not understood. 

SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, 

provide additional detail. 

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional 

detail. 

L.K.6. Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts. 

 

Career Readiness, Life Literacies and/or Key Skills Standards: 

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community. 

9.2.2.CAP.1: Different types of jobs require different knowledge and skills. Make a list of different types of 

jobs and describe the skills associated with each job. 

9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 

6.1.2.CivicsCM.2). 

 
Computer Science and/or Design Thinking Standards: 

8.1.2.NI.1: Model and describe how individuals use computers to connect to other individuals, places, 

information, and ideas through a network. 

8.2.2.ITH.1: Identify products that are designed to meet human wants or needs. 

8.2.2.ITH.2: Explain the purpose of a product and its value. 
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Standard # New Jersey Student Learning Standards 

6.1.2.CivicsPR.3 Analyze classroom rules and routines and describe how they are designed to benefit 

the common good. 

6.1.2.CivicsPR.2 Cite evidence that explains why rules and laws in schools are needed. 

6.1.2.CivicsPR.1 Determine what makes a good rule or law. 

6.1.2.GeoSV.2 Describe how maps are created for a specific purpose (e.g. school fire-drill map, 
route from home to school, learning centers in a classroom). 

6.1.2.GeoSV.4 Identify examples of geospatial data (e.g. landmarks on the school grounds, the 

spatial location of each student's assigned seat in the classroom, needs more 

thought) 

Unit Essential Questions 

● How do people best cooperate? 

● What are rights? 

● What are responsibilities? 

● How do we get along with others? 

● What rules do we follow? 

● Who are our leaders? 

● Who am I in the USA? 

● What does it mean to be a member of 

a classroom community? 

● Why do we need rules? 

● Why do we need leaders to make 

decisions? 

● What is fairness? 

● How can we solve problems in our 

classroom, family or community? 

● How can I make my classroom a 

better place? 

● How do we make decisions? 

● What are our country’s symbols and 

what do they mean? 

● What are our country’s monuments 

and what do they stand for? 

Unit Enduring Understandings 

● People cooperate when they make decisions and work 

together to get a job done. 

● People are good citizens when they follow rules and 

laws. 

● People cooperate, share ideas, listen to others, and 

interact positively with many 

different people, such as family, friends, and classmates. 

● Each person is a special individual with unique 

qualities. 

● Our classroom is a community made up of many 

unique individuals, and we come 

together to help each other learn. 

● Classroom rules help us to stay safe and maintain order 

so that we can learn and 

grow. 

● Parents and teachers are leaders who help resolve 

disputes and ensure that everyone is treated fairly. 

● Students help everyone learn in the classroom when 

they treat everyone with 

respect. 

● Students have responsibilities that affect the entire 

community. 

● Our country has monuments that remind us of the 

sacrifices people have made for 

make America. 

● U.S. symbols and monuments stand for and remind us 

of our country in many ways. 
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Unit Learning Targets 

Students will know 

● their role in their classroom/school community 

● how to locate essential places within their school building 

● how to show respect towards peers and teachers in school 

● how to define a rule or law and why these are important in a school setting 

● how to respect our differences and similarities 
● how to create and keep friendships 

Evidence of Learning 

Formative Assessments: 

Anecdotal Notes 

Teacher Observations 

Pair-Share 

Questioning and Discussion 

Exit Tickets 

 

Summative Assessment 

End of Unit/ Teacher created assessments; use of rubrics to evaluate work products 

 
Benchmark/Performance Assessment Standards & Criteria for Success: 

Draw a picture of the school community and explain one’s role in it. 

 
Alternative Assessment (UDL Principles): 

Portfolio, multimedia, demonstration 

Lesson Plans and Pacing Guide 

Lesson Suggestions Timeframe 

–weeks 

Teacher will display a large sheet of chart paper as children gather on the rug. 

Teacher will explain that we’re going to talk about everything we know about 

being respectful to our friends, to teachers and to our classroom and school. 

Teacher will write those three headings on the chart paper and children will raise 

their hand to explain how we can show respect in each of those areas. 
Read Aloud Recess Queen 

2 days 

Teacher will read Class Family and discuss what makes our class like a “school 

family”. The teacher will lead the class in creating an Anchor Chart “Class 

Promises” which will become the class “rules” . This can be done on the first few 
days of school. 

1 day 

Teacher will read Pete the Cat: Rocking in My School Shoes by Eric Litwin. 

Children will ask and answer questions about the different parts of the school (i.e.: 

library, music room, art room, cafeteria, main office, etc.). 

1 day 

Children will gather on the carpet and the teacher will present a simple scavenger 

hunt (black and white outlined pictures work best). Children will go on a scavenger 

hunt to find the library, music room, cafeteria, and other important places of the 

school. Children will color the respective picture when they reach each destination. 

1 day 



5  

Children will create a map of the school after exploring the day before on their 
scavenger hunt. 

1 day 

Teacher will read No David! by David Shannon to children on the rug. Then, the 

teacher will create a chart with two columns- “No David” and “Yes David.” 

Children will recall events from the story and sort them into the “Yes” and “No” 

categories as the teacher writes them. Teacher will define the words “rule” and 

“law” and how these are important in a school setting. Class will brainstorm class 

and school rules. 

1 day 

Teacher will read My Mouth is a Volcano by Julia Cook. Then, children will 
practice raising their hand to speak and tracking the speaker’s voice. 

1 day 

Teacher will read Spaghetti in a Hotdog Bun by Maria Dismondy or Carla’s 

Sandwich by Debbie Herman. Then, children will draw a picture of what they ate 

for lunch. Children will label if they can and “touch and tell” as they share with a 

friend. Teacher will facilitate conversation about similarities/differences amongst 

them. 

1 day 

Teacher will read It’s Okay to Be Different by Todd Parr or We Are All Wonders 

by RJ Palacio. Teacher will introduce the word unique. Then, children will draw a 
self-portrait that highlights the part of them that is unique. 

2 days 

Teacher will read Is This My Classroom? by Ellen M. Balla. Teacher will introduce 

students to different objects and materials within their classroom. 
1 day 

Teacher will read Spookley the Square Pumpkin. Teacher will introduce the word 

unique. The students will complete a project where they pick from a variety of 

shapes and create their own unique pumpkin. 

2 days 

Teacher will include the Amistad Law NJSA.18A 52:16 A-88 by leading a 

discussion on respecting differences. Suggested read aloud: We Are The Same, We 

Are Different by Bobbi Jane Kates. Students will complete an All About Me poster 

which will include pictures of them, their families and things they like. 

2 day 

Teachers will continue to revisit/review the concepts in this unit throughout the 

year. 

5 days + ongoing 

Teacher Resource Suggestions: 

Recess Queen 

Pete the Cat: Rocking in My School Shoes by Eric Litwin 

No David! by David Shannon 

My Mouth is a Volcano by Julia Cook 

Spaghetti in a Hotdog Bun by Maria Dismondy 

Carla’s Sandwich by Debbie Herman 

It’s Okay to Be Different by Todd Parr or We Are All Wonders by RJ Palacio 

Is This My Classroom? by Ellen M. Balla 

Spookley the Square Pumpkin 

We Are The Same, We Are Different by Bobbi Jane Kates 
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Curriculum Development Resources 

New Jersey Student Learning Standards – 2020 

https://www.nj.gov/education/standards/
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Unit II Overview 

Content Area: Social Studies 

Unit Title: Unit 2 - My Neighborhood and Community Helpers 

Target Course/Grade Level: Kindergarten 

Unit Summary: 

Neighborhoods are small communities and each family is an important part of the neighborhood. 

Community helpers do the work to keep the community going, similar to family members doing the 

work to keep the home functioning. There are a variety of jobs in and around our community that people 

do each day, some are paid while some are not. These “community helpers” are people that we can call 

on to help us in times of need. Some government jobs require special training or abilities; other jobs are 

learned while performing the tasks. 

Interdisciplinary Standards: 

RL.K.10. Actively engage in group reading activities with purpose and understanding. 

RF.K.1. Demonstrate understanding of the organization and basic features of print. 

W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory 

texts in which they name what they are writing about and supply some information about the 

topic. 

W.K.5. With guidance and support from adults, strengthen writing through response and 

self-reflection using questions and suggestions from peers (e.g., adding details). 

SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics 

and texts with peers and adults in small and larger groups. 

SL.K.2. Confirm understanding of a text read aloud or information presented orally or through 

other media by asking and answering questions about key details and requesting clarification if 

something is not understood. 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that 

is not understood. 

SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, 

provide additional detail. 

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional 

detail. 

L.K.6. Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts. 

 

Career Readiness, Life Literacies and/or Key Skills Standards: 

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community. 

 
Computer Science and/or Design Thinking Standards: 

8.2.2.ITH.1: Identify products that are designed to meet human wants or needs. 

8.2.2.ITH.2: Explain the purpose of a product and its value. 

Standard # New Jersey Student Learning Standards 
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6.1.2.CivicsPI. Investigate the importance of services provided by the local government to meet 

the needs and ensure the safety of its members. 

6.1.2.CivicsPD.2 Establish a process for how individuals can effectively work together to make 

decisions. 

6.1.2.EconET.1 Explain the differences between needs and wants. 

Unit Essential Questions 

● What is the difference between needs and 

wants? 

● How do people make choices about needs and 

wants? 

● What are basic human needs? 

● What do we need to survive? 

● How do we obtain what we need? 

● Why do people work? 

● What are the roles of helpers and leaders in 

the school community? 

● How are goods and services alike and 

different? 

● Who are our leaders? 

● Who are community workers? 

● What are resources? 

● How can individuals, groups, and societies 

apply economic reasoning? 

Unit Enduring Understandings 

● People make choices about needs and wants. 

● People work to make money to buy their 

basic needs and wants. 

● People do many kinds of work making goods 

or providing services. 

● People use money to buy and sell things. 

● People buy things because they cannot make 

everything themselves. 

● People sell things because others want to buy 

them. 

● We all have needs. 

● There are many things that we want but we 

cannot always have them. 

● Needs are not the same as “wants”. 

● Natural resources, such as air and water, exist 

in nature. 

● Human resources are the skills that human 

have and can use (such a farming, driving, 

Unit Learning Targets 

Students will know 

● their role in their classroom/school community ● how to locate essential places within their 

school building ● how to show respect towards peers and teachers in school ● how to respect our 

differences and similarities ● how to create and keep friendships 

Evidence of Learning 

Formative Assessments: 

Anecdotal Notes 

Teacher Observations 

Pair-Share 

Questioning and Discussion 

Exit Tickets 

● Students will make a “wants and needs” poster for 

the classroom. 
● Students will choose a “community worker classroom job” 
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in the classroom and earn rewards (play money) for their 

work. 

● Students will search in newspapers, magazines, and the 

internet to identify advertisements as a good or service. 

● Students will complete activity worksheets throughout the unit. 

 
Summative Assessment 

End of Unit/ Teacher created assessments; use of rubrics to evaluate work products 

●  

Alternative Assessment (UDL Principles): 

Draw a picture of the school community and explain one’s role in it. 

Students can receive extended time and support as needed for writing 

Benchmark/Performance Assessment Standards & Criteria for Success: 

Draw a picture of the school community and explain one’s role in it. Write a simple sentence explaining 

their picture and their role. (To the best of their ability) 

Lesson Plans and Pacing Guide 

Lesson Suggestions Timeframe 

–weeks 

Introduce neighborhood vocabulary for the new unit. Print and display on a pocket 

chart/word wall or sound wall. Neighborhood Vocabulary Words 

3 Days 

Community Helper Book Students will use repetitive text and trick words to 

read an emergent reader mini book “I Can Be”. Students can complete a writing 

prompt “I can be a  ” to share what they will be when they 
grow up. 

2 Days 

Students will use repetitive text and trick words to read an emergent reader mini 

book, “In My Neighborhood” and mentor texts. 

3 Day 

Make a list of items in the neighborhood that are shared by others (parks, libraries, 

etc.). Write them on an anchor chart or white board. Ask students whom they 

would trust in their community to help them with certain problems or situations. 1 

day/Week 4 8 Whom would you call if you were home alone, heard a strange 

noise, and saw a person walking around your house? Who would you trust to help 

you if your cat was stuck in a tree? Whom could you trust to call if you saw smoke 

in your house? Create a list of people around the community that can be trusted to 

help in those situations. (Neighbors could be included in some of the answers.) 

7 Days 

Students will use dramatic play to discuss money, goods and services. This can be 

done in the play kitchen, with the play cash registers, and more. 

5 days + ongoing 

Teacher Resources: 

● www.myWorldSocialStudies.com 

● www.brainpopjr.com Videos on money and goods and 

services. 

● Goods and services sorting: 

https://www.education.com/worksheet/article/what-are- 
goods-and-services-2/ 

 

https://docs.google.com/presentation/d/1t2kNID9mtW2H6kT0dygE5tJ5TJfSUU_UAjCLc--mw4g/edit?usp=sharing
https://docs.google.com/presentation/d/1t2kNID9mtW2H6kT0dygE5tJ5TJfSUU_UAjCLc--mw4g/edit?usp=sharing
https://docs.google.com/presentation/d/1hdvZchsbMEb9ma9JTlL6prJcTMXxaxQ-ZTOZs7hRNr8/edit?usp=sharing
https://docs.google.com/presentation/d/1hdvZchsbMEb9ma9JTlL6prJcTMXxaxQ-ZTOZs7hRNr8/edit?usp=sharing
https://docs.google.com/presentation/d/1t2kNID9mtW2H6kT0dygE5tJ5TJfSUU_UAjCLc--mw4g/edit?usp=sharing
https://docs.google.com/presentation/d/1hdvZchsbMEb9ma9JTlL6prJcTMXxaxQ-ZTOZs7hRNr8/edit?usp=sharing
http://www.myworldsocialstudies.com/
http://www.brainpopjr.com/
http://www.education.com/worksheet/article/what-are-
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Curriculum Development Resources 

New Jersey Student Learning Standards – 2020 

● Arthur’s Pet Business 

www.youtube.com/watch?v=XYeXhtap_EY 

● Schoolhouse Rock allowance video 

www.youtube.com/watch?v=Vce1OXTjIQo&list=PL6vISR6758q 

SBPTGDVlAxhkN93kGkr_F9&index=1 

● www.digitalreadworks.org 

Mentor Texts 

● Those Shoes Maribeth Boeltz 

● Lilly Learns About Wants and Needs Lisa Bullard 

● The Day The Crayons Quit Drew Daywalt 

● Arthur’s Pet Business Marc Brown 

● I Am a Good Citizen Mary Ann Hoffman 

● Possessions: Wants vs. Needs Linda Staniford 

● Cloverleaf Reader - Community Helper books “Let’s Meet a  ” 

https://www.nj.gov/education/standards/
http://www.youtube.com/watch?v=XYeXhtap_EY
http://www.youtube.com/watch?v=Vce1OXTjIQo&list=PL6vISR6758q
http://www.digitalreadworks.org/
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Unit III Overview 

Content Area: Social Studies 

Unit Title: Civics - Our National Symbols 

Target Course/Grade Level: Kindergarten 

Unit Summary: 

Interdisciplinary Standards: 

RL.K.10. Actively engage in group reading activities with purpose and understanding. 

RF.K.1. Demonstrate understanding of the organization and basic features of print. 

W.K.2. Use a combination of drawing, dictating, and writing to compose 

informative/explanatory texts in which they name what they are writing about and supply some 

information about the topic. 

W.K.5. With guidance and support from adults, strengthen writing through response and 

self-reflection using questions and suggestions from peers (e.g., adding details). 

SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten 

topics and texts with peers and adults in small and larger groups. 

SL.K.2. Confirm understanding of a text read aloud or information presented orally or through 

other media by asking and answering questions about key details and requesting clarification if 

something is not understood. 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something 

that is not understood. 

SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, 

provide additional detail. 

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional 

detail. 

L.K.6. Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts. 

 

Career Readiness, Life Literacies and/or Key Skills Standards: 

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community. 

 
Computer Science and/or Design Thinking Standards: 

8.2.2.ITH.1: Identify products that are designed to meet human wants or needs. 

8.2.2.ITH.2: Explain the purpose of a product and its value. 

Standard # New Jersey Student Learning Standards 

6.1.2.CivicsDP.1 Explain how national symbols reflect on American values and principles. 
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6.3.2.CivicsPD.1 With adult guidance and support, bring awareness of a local issue to school 

and/or community members and make recommendations for change. 

Unit Essential Questions 

● What are our national symbols? 

● What are our national patriotic 

celebrations and holidays? 

● What is the American flag? 

Unit Enduring Understandings 

● Understand our national symbols such as the American 

flag, the Eagle, etc. 

● Understand national symbols associated with 

national patriotic celebrations and holidays. 

● Identify the American flag as a symbol of our 

nation. 

Unit Learning Targets 

Students will know 

● Identify and discuss national symbols. 
● Identify national symbols associated with national patriotic celebrations and holidays. 

Evidence of Learning 

Formative Assessments: 

Anecdotal Notes 

Teacher Observations 

Pair-Share 

Questioning and Discussion 

Exit Tickets 

 

Summative Assessment 

-  Students will be assigned a national symbol with a partner and draw, label, and write a book 

about it. 

- Students will celebrate a selected national holiday and engage in all the rituals surrounding it. 

 
 

Benchmark/Performance Assessment Standards & Criteria for Success: 

● Students will color an American flag. 

● Students will identify American national symbols. 

Lesson Plans and Pacing Guide 

 
 

Print a variety of pictures of national symbols including the American flag; 

discuss the photographs and prompt children to describe what is in the 

photos. Introduce the word “symbol” as it relates to these items: special 

objects that signify something to be celebrated or revered. 

 

Family connection assignment: Send home directions for creating a display 

or project to share about a national symbol. Students are free to make this 

Timeframe 

 
1-2 weeks 
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“their own” by designing a song, poster, picture or any other form of 

expression. Allow at least one week. As students are working on their 

display, the class will learn about different national symbols through the 

suggested read aloud. After each reading, allow children to turn and talk to 

think about the most important aspects of the symbol. Write these words 

on notecards and display them on the vocabulary word wall. Add more 

words each day. Allow children to share their displays of symbols one by 

one. Other children will ask questions and there may be opportunities to 

add words to your national symbol word wall. 

 
 

Create a class alphabet book in which every child gets one letter. Using 

what they learned, children will write/dictate one page about a national 

symbol that the class learned about. Laminate and bind the book together 

and place it in your library for independent reading time. 

 

Acknowledge National Holidays as they occur throughout the year 

( Memorial Day, Veteran’s Day, Election Day, Flag Day,Indigineous People 

Day, Etc.) 

5 days 

Teacher Resources: 

● www.myWorldSocialStudies.com 

● www.brainpopjr.com Videos on cultures and holidays. 

● www.digitalreadworks.org (numerous social studies oriented read aloud) 

 
Mentor Texts 

● Rookie Read About Holiday series of books, 

● I Love Saturdays Y Domingos Alma Flor Ada 

● How Do Dinosaurs Say Happy Birthday Jane Yolen 

● F is for Flag Wendy Lewison 

● Rhinos and Raspberries: Tolerance Tales for Early Grades Nina Frenkel 

● Same but Different Jenny Sue Kostecki Shaw 

● It’s OK to Be Different Todd Parr 

● The Skin You Live in David Lee Csicsko 

● Over The Moon: An Adoption Tale Karen Katz 

● Don’t Call Me Special: A First Look at Disability Pat Thomas 

● My Brother Sammy Becky Edwards (story about a sibling with autism) 

● The Family Book Todd Parr 

● John Henry: The Legendary Folk Hero Brad Kessler 

● I Have a Dream Martin Luther King 

● Who Was George Washington Roberta Edwards 

● Who Was Abraham Lincoln Janet Pascal 

● American Folklore, Legends and Tall Tales, Reader’s Theatre Book Anthony D Fredrickes 

● From Journey’s Curriculum: Amelia’s Show and Tell Fiesta, Jonathan and His 
● Mommy, One of Three, Leo The Late Bloomer 

http://www.myworldsocialstudies.com/
http://www.brainpopjr.com/
http://www.digitalreadworks.org/
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Curriculum Development Resources 

New Jersey Student Learning Standards – 2020 

● Kwanzaa Holiday Fun - tadpole book 

● RamadanHoliday Fun - tadpole book 

● Indigenous Peoples’ Day by: Katrina M. Phillips 

● Happy Holi - The festival of Colour 

● Night of the Moon (A Muslim Holiday Story) - By: Hena Khan 

● Let’s Celebrate! Special Days Around the World - By: Kate DePalma 

● Feliz New Year, Ava Gabriella! - Alexandra Alessandri 

● Eid Al-Adha - By: Mariam Mohamed 

● A Big Mooncake for Little Star - By: Grace Lin 

● Binny’s Diwali - By: Thirty Umrigar 

https://www.nj.gov/education/standards/
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Unit IV Overview 

Content Area: Social Studies 

Unit Title: Unit 4 - Active Citizenship 

Target Course/Grade Level: Kindergarten 

Unit Summary: There are many important men and women to attribute to the successes of inventions, 

advances in science and medicine, contributions in sports, music, and art, as well as in government and civil 

rights. There are many different perspectives to bring into the study of American history. Teach about important 

governmental leaders, 

but be sure to include people who were not in positions of power and still made important contributions in US 

history. 

Interdisciplinary Standards: 

RL.K.10. Actively engage in group reading activities with purpose and understanding. 

RF.K.1. Demonstrate understanding of the organization and basic features of print. 

W.K.2. Use a combination of drawing, dictating, and writing to compose 

informative/explanatory texts in which they name what they are writing about and supply some 

information about the topic. 

W.K.5. With guidance and support from adults, strengthen writing through response and 

self-reflection using questions and suggestions from peers (e.g., adding details). 

SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics 

and texts with peers and adults in small and larger groups. 

SL.K.2. Confirm understanding of a text read aloud or information presented orally or through 

other media by asking and answering questions about key details and requesting clarification if 

something is not understood. 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something 

that is not understood. 

SL.K.4. Describe familiar people, places, things, and events and, with prompting and support, 

provide additional detail. 

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional 

detail. 

L.K.6. Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts. 

 

Career Readiness, Life Literacies and/or Key Skills Standards: 

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community. 

 
Computer Science and/or Design Thinking Standards: 

 

8.2.2.ITH.1: Identify products that are designed to meet human wants or needs. 

8.2.2.ITH.2: Explain the purpose of a product and its value. 

Standard # New Jersey Student Learning Standards 

NJSLS 

6.1.P.D.1 

Describe characteristics of oneself, one’s 

family and others. 

NJSLS 

6.1.P.D.2 

Demonstrate an understanding of family 

roles and traditions. 

 
Explain how historical symbols, monuments and holidays reflect the shared values, 
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6.1.2.CivicsD 
P.3 

principles, and beliefs of the American identity. 

Unit Essential Questions 

●How does life change throughout 

history? 

● What is my history? 

● How do I talk about my day in 

order? 

● What is time? 

● What is change? 

● What are American Heroes? 

● How are present day families 

different from those in the 

past? 

● How are present day schools 

different from those in the 

past? 

● How have present day communities 

different from those 

in the past. 

● How has technology changed us? 

● 

Unit Enduring Understandings 

●History is the story of the past. 

● Recognize that every child has a history. 

● Everybody’s history is different from your own. 

● Our history can be described using time. 

● Time is always with us. 

● Change occurs over time. 

● American heroes contributed to our American culture in 

important ways. 

● Families change over time. 

● Communities change in times. 

● Technology has changed the way we live and work. 

Unit Learning Targets 

Students will know how to 

●Explain that history is the story of our past. 

● Recognize that every child has a history. 

● Talk about their day in a time organized manner. 

● Recognize that time can be measured. 

● Acknowledge that calendars represent days of the week and months of the 

year. 

● Recognize that change occurs over time. 

● Read and understand timelines. 

● Recognize history and how it has affected themselves and others. 

● Discuss important American historical figures and how their contributions 

affected American society. 

● Recognize the changes in objects, families, schools, and communities over 

time. 

Evidence of Learning 

Formative Assessments: 

● Students will draw, label and write a Me in History timeline activity about themselves and their 

family. 

● Students will write a daily calendar identifying the day, month, and year. 
● Students will do a “then and now” poster for the classroom. 
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● Students will do a mini-biography on their favorite hero. 

● Students will complete activity worksheets per chapter. 

 
Summative Assessment 

● Students will take an end of chapter written assessment. 

 
Benchmark/Performance Assessment Standards & Criteria for Success: 

Lesson Plans and Pacing Guide 

The unit will begin with an inquiry-based activity in which children 

write an answer to the following prompt- “Draw a picture and write 

about a time that something was unfair.” Explain to children that as 

active citizens they have the power to change things that are unfair. 

During your discussion, prompt children to think about the “big 
picture.” 

2 days 

Read The Empty Pot by Demi. This story addresses bravery and 

honesty; these are two qualities essential to being an active citizen. 

Children will turn and talk about what the main character did that was 

brave. Then, children will discuss a time that they were brave. 

2 days 

If time allows, read the book A is for Activist; the book is lengthy 

(going through the whole alphabet). If short on time, take a picture 

walk and highlight what the characters are doing on each page. At the 

conclusion of the read aloud, discuss the following: What can citizens 

do to make their community a safe, fair place? What is an activist? 

What are some ways you can be an active citizen? Build children's 

excitement for this new unit by telling them that they can all be 
activists for social issues that they care deeply about. 

3 days 

Read Carl the Complainer; Drum Girl Dream, or Hands Around the 

Library. After reading, have children brainstorm things that they can 

make a change to in their community. Record responses on a piece of 

chart paper/whiteboard. Encourage and discuss realistic changes in 

your immediate community or school community such as, “Installing a 

new swing set at the park,” rather than, “Give every kid a sundae with 

lunch.” 

3 days 

Revisit the previous week’s anchor chart. Discuss the following: 

Whom can we contact to ask for the changes that we want? 

(Principal, mayor, town council members…) How can we tell them 

what we need? (Letter, e-mail, song, poem…) List these ideas 

on a whiteboard or anchor chart. 

2 days 

Revisit the anchor charts and discuss an agreed-upon issue that you 

can communicate to someone in your local government or school. 

Highlight the idea that we need to provide the recipient of the letter 

with 3 reasons for making this change. Teacher will record students’ 
responses. Additionally, highlight the parts of a letter (date, heading, 

3 days 
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greeting, body, closing, and signature). (Ex: If you are writing to the 

principal to advocate for longer lunch, you might argue that 1. 

Children want to have time to make friends at lunch, 2. Children don’t 

have enough time to eat what their parents pack them, 3. Children who 
buy lunch only have minutes to eat by the time they get to their seat.) 

 

The previous lesson will serve as modeling for an independent activity. 

Children can choose one of the agreed-upon points for change (see 

anchor chart) and write a letter/draw a picture to the person who can 

make that change. Optional: Children can work in groups to share their 

reasoning, ideas and thoughts. This will make it easier for the teacher 

to conference with each group. Differentiation: Have different 

templates for children to use to write their letter (one with just lines for 

parts of the letter, one with the greeting and closing filled in, and one 

with sentence starters, too). 

3 days 

Children will share their letters with perhaps another class or amongst 

each other. The class will discuss how they used their voice and what 

they believed in to be an active citizen. Revisit the first anchor chart 

from the unit and encourage children to carry out their duty of being an 
active citizen as they grow up in the community. 

2 days 

  

Teacher Resources: 

- www.myWorldSocialStudies.com 

- www.brainpopjr.com Videos on time,calendars, and history. 

- www.digitalreadworks.org (numerous social studies oriented read aloud) 

 
Mentor Texts 

-  From Washboards to Washing Machines: How Homes Have Changed. Jennifer Boothroyd 

(Comparing Past and Present series.) 

- Before You Were Here, Mi Amor. Samantha R. Vamos 

Curriculum Development Resources 

New Jersey Student Learning Standards – 2020 

http://www.myworldsocialstudies.com/
http://www.brainpopjr.com/
http://www.digitalreadworks.org/
https://www.nj.gov/education/standards/
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Considerations for Differentiation 

 
Considerations for classified students and students with an IEP/504 plan: 

 

 
Classroom Instruction: 

 

• All instruction for classified students and students with a 504 plan will be guided 

by the students’ Individualized Education Plan (IEP) or 504. 

• Regular education teachers will be responsible for differentiating instruction for 

classified students based on the instructional modifications listed in the IEP/504 plan. 

• In the case of General Education - Supported Instruction (GE-SI) Classes, the 

special education teacher will be responsible for support in modifying the curriculum for 

the 

 

students, informing the classroom teacher of the modifications, and directing instructional 

aide(s) to provide support accordingly. Grading will be done collaboratively by the 

regular and special education teachers. 

 

 

Modifications: 

 

• Modifications include but are not limited to: 

 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions. 

 
 

In-class Assessments: 

• All assessments are to be in line with students’ IEP/504 plan. In-class support 

teachers should modify tests for classified students. Tests may be given in the regular 

education classroom or completed with the inclusion teacher in another location with 

additional time. Students may be tested separately according to the IEP/504 plan. 

• Assessment grades may be modified based on a student’s disability and in 

accordance with their IEP/504 plan. 

 
Considerations for English Language Learners (ELLs): 
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Classroom Instruction: 

 

• Instruction for ESL students will be guided by their WIDA English Language 

Proficiency level. Teachers should receive this level from the ESL teacher assigned to the 

building. 

• General education teachers will be responsible for differentiating instruction for 

ELLs with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

• In the case of Content-Based ESL (CBE), the ESL teacher and the general 

education teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs. Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards. The general Education teacher and ESL 

teacher will be co-teachers for a predetermined amount of classroom instruction. Grading 

will be done collaboratively by the regular and ESL teachers. 

 
 

Modifications: The following are possible modifications but are not limited to this list – 

 

• Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

• Draw pictures instead of writing/speaking. 

• Match drawings with new vocabulary that might correspond. 

• Work in small groups or pairs with their English Only (EOs) peers for authentic 

content language talk and grade level modeling. 

• Write simple sentences instead of complex sentences that demonstrate an 

understanding of academic language particular to specific content. 

• Match simple sentences with new vocabulary that might apply to edit sentences. 

• Have students provide examples/explanations of the main idea in simple 

sentences. Revisions show an attempt to improve Language Control by embedding 

academic content vocabulary and Linguistic Complexity by expanding and varying 

sentence structures and using correct punctuation. 

• Draw pictures instead of writing/speaking about seasonal changes. Match 

drawings with new vocabulary (adjective word wall, content word walls) that might 

correspond. 
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• Provide multiple opportunities for authentic speech acts to practice language skills 

and develop English fluency. 

• Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

• Study Guides 

 

 
In Class Assessments: 

 

• All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 
Considerations for At Risk Students: 

 
• At Risk students are identified by the I&RS committee in each school. The 

committee works to understand the reasons behind the student’s low performance level in 

school and to create and implement a plan that is carried out by a variety of staff members 

in the building. 

• Teachers with At Risk students are notified by the I&RS committee and provided 

with a copy of the plan and a timeframe for assessing the growth of the student. There 

are academic as well as behavioral goals that are listed for the students with 

recommended strategies unique to each individual. 

 

Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 

• Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 
 

Classroom instruction: 

 

• Teachers will use differentiated instruction for At Risk students as they do for all 

students in their class. The strategies would be guided by the I&RS plan and be 

consistent with the student’s ability and learning modality. 

 
 

Modifications: 

 

• Clarify all assignments and place specific timeframes for completion. Provide 

students with opportunity for one on one time for clarification. 
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• Set clear expectations for all assignments, in and outside of class. Keep 

expectations within the framework of the I&RS plan. 

• Use positive reinforcement for all successes. Hold students to defined 

consequences for not completing work. 

• Provide time outside the normal class time for completion of work. Not 

completing assignments is unacceptable, all assignments will be completed. 

 
 

In Class Assessments: 

 

• At Risk students should receive any modifications listed in their I&RS plan. 

• If necessary, students should be provided with extended time to complete 

assessments. 

 
Considerations for Gifted and Twice Exceptional (2e) Students: 

• Teachers will use differentiated instruction for Gifted Students as they do for all 

students in their class. 

• Assignments and assessments can be planned and implemented with input from 

the student. 

• Gifted students will be provided with the opportunity to demonstrate their 

knowledge through a variety of platforms. 

• Teachers will have the latitude to provide assignments with the individual 

student’s ability in mind. 

• Teachers should utilize professional development resources located on the 

district’s website to assist with the implementation of modified work for Gifted and 2e 

students. 


